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This report is designed to review devel opments in the field of

i nformati on conpetency. This docunent has been produced in response to
the policy formati on agenda established by the Educational Policy
Commttee of the Board of Governors as a particular reply to one of its
pol i cy questions: What should be the basic guiding principles for
education planning in the next decade? It is within this context that
sone of the subsequent questions are offered to hel p guide the
Conmittee's policy discussion:

Shoul d an information conpetency programbe a systemi de
requirenment for the California Community Col | eges?

How shoul d a systemwi de information conpetency program be
i mpl enent ed?

What net hods shoul d be used to assess the informati on
conpet ency of students?

How wi | | i nformation conpetency be established, devel oped and
supported as part of the instructional programwthin the
Col | eges?

What aspects of the California Cormmunity Coll ege culture
i nhibit or encourage a program of information conpetency?

Shoul d information conpetency standards be established
intersegnentally? If so, what role and resources shoul d the
California Community Colleges commt to this endeavor?



The remai nder of this docunent provides a working definition of

i nformation conpetency and descri bes what is currently known about the
scope and significance of the delivery of information conpetency
instruction within the Community Colleges. In addition, information is
i ncl uded which profiles other efforts in the State as well as
nationally. The report concludes with recommendations for future
Conmittee activity.

Background
The Problem of Definition

Emergence of "information literacy " as an agreed upon academ c
conpetency can be traced to roots in nmany fields, hence definitions
often vary dependi ng on the source of the research under review
However, the predom nant definition of information conpetency can be
traced to those engaged in providing "library orientation” or

"bi bl i ographic instruction"” described as a set of skills provided to the
new users of a library. It is also agreed that neither bibliographic
instruction nor library orientations are conprehensive enough, as
currently constituted to provide students with all the information
skills they need to; retrieve, organize, interpret, use and conmuni cate
i nf ormati on.

Wth the advent of the information explosion, the diversity of avail able
i nformation technol ogi es and the increasing preval ence of information
conveyed through visual inmages, the information |literacy conpetency gap
has w dened significantly. It is now evident that in addition to know ng
the |ocation of periodicals in the library, students also need to be
able to work independently using current and energi ng technol ogies, i.e.
conputers, data bases, information networks etc.), understand the nature
of el ectronic databases, think critically, "read" visual inmages,
mani pul ate graphics, be famliar with copyright |aws, and understand

i ssues of free speech, censorship, access and privacy. In short,

i nformati on conpetency involves and includes a wi de range of disciplines
rangi ng from conputer science, to philosophy, and the visual arts.

Al t hough there is additional work to be done before cl ear consensus

ener ges about the standards, conponents and discrete skills necessary
for inclusion in a definition of information conpetency, a nunber of
maj or associ ati ons have produced definitions which share many of the
sane el enments. The Anmerican Library Association, Association of College
and Research Libraries, the National Comm ssion on Library and

I nformation Sci ence, the National Forumon Information Literacy, and the
Anerican Council of Education agree that information conpetence can be
defined as:



a subset of critical thinking representing an individual®s
abilities to recognize the need for information and to find,
evaluate, incorporate, use, create and communicate data from a
variety of sources and in a variety of contexts.

In fact, these basic elenments are incorporated in the 1992 description
of an "information literate" person as defined by The National Forum on
-- information Literacy (Appendix A).

| nformati on Competency--California Comunity Coll ege

For the purpose of consistency, with the exception of direct quotations,
the terminformati on conpetency will be used in the remainder of this
report in lieu of bibliographic instruction, library instruction or
information literacy. It is generally agreed that information conpetency
is the nore inclusive term

| nformati on conpetency as an emnerging i ssue has devel oped as part of a
broader review of the status of Libraries and Learning Resources in the
California Community Colleges. In 1985, the college library and | earning
resources professionals led an effort to establish a policy and program
devel opnent agenda for Libraries and Learni ng Resource Progranms. A

wor kpl an was adopted with the express purpose of ascertaining the status
of Community College libraries and | earning resources in the follow ng
speci fic areas:

ability to maintain current and adequate collections to
support students and faculty in the teaching-Iearning
process;

ability to access information systemi de;

| evel of involvenent in resource sharing and networking
within the systemand external to the system

role in supporting the mssion of the Comunity Coll eges;

per sonnel needed to undertake the needed | evel of managenent,
techni cal and instructional delivery of services, and;

programeval uation in relation to national characteristics,
standards and trends.

In June 1992, Chancellor's Ofice staff, with support fromthe Advisory
Conmittee, Library and Learni ng Resources Prograns, devel oped and
adopted a systemm de action plan. One of the six critical goals
identified in



this plan is instruction. Specifically, that goal states that California
Community Col |l eges need to: "Pronote Library and Learni ng Resources
Prograns as a neans of enhancing the teaching | earning process and the
pronotion of intellectual growth". In the follow ng section of this
docunent activities undertaken in four specific areas are descri bed.
These four areas have been sel ected because of their inmediate

i mportance in hel ping to advance the instruction goal as set for

Li braries and Learni ng Resource prograns and i ncl ude:

data col |l ection;

curriculum and instruction standards;
matri cul ati on and assessnent; and
research projects.

Data Col | ecti on

For a nunber of years, the National Center for Education Statistics, has
collected a wealth of education data through their Integrated

Post secondary Education Data System (I PEDS) fornerly the HEG S Report.
Feeding into | PEDS, the Chancellor's Ofice al so conducts an annual data
survey whi ch began in 1989-90. The authority for conducting this survey
and the subsequent reporting nmandates is established in the California
Education Code 78101. The Code charges the Board of Governors wth
responsibility for adopting standards, rules, and regul ations for the
California Community Colleges library services. In addition, Title 5,
Section 55841 of the California Code of Regulations, mandates that an
annual report on the condition of libraries be submtted by each
district to the Chancellor's Ofice.

Thr ough the Annual Library and Learni ng Resources Data Survey
information is now available in the areas of expenditures, personnel,
coll ection, programand services. In addition, the survey has vyiel ded
information in the area of information conpetency including |evel of
course activity and enroll nent, associated costs and conparative data
regardi ng students and their need for instruction in the area of

i nformati on conpetency. Following is a sunmary of current findings.

Course Information

| nformati on conpetency instruction in the California Comunity Coll eges
consists of library discipline credit courses, non-library discipline
credit courses, and orientations, lectures and tours. Data depicted in
the tabl e bel ow i ncl udes aggregate information for five years begi nning
with the 1988/89 to the 1992/93 academ c years. Key factors illustrated
by the data note that nore that 41,000 students received information
conpet ency



instruction through their enroll nent
li

in
| ectures and tours.

| nformati on Competency Prograns,
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in credit courses provided by

991, 000 students partici pated

i brary and | earning resources prograns which included orientation,

California Conmunity Coll eges,



Curriculum and I nstructi on Standards

Faculty agree that students need to be information literate. However,
much work needs to be done to ensure that this skill fornms part of the
curricul um pl anni ng process for all colleges. One of the basic source
docunents available to aid in curriculumplanning efforts is the 1990
"Standards for Community, Junior and Technical College Learning
Resources Prograns”. This docunent provides a blueprint for building

ef fective Learning Resource Centers (LRCs) and establishes the pronotion
of | earning through academ c prograns as an appropriate goal for
institutions with teaching as their principal mssion as opposed to
research. An excerpt fromthe standards reads as foll ows:

"There shall be a program to provide to students bibliographic
instruction through a variety of techniques enabling them to
become information literate. ™

Based on this standard, the role of libraries and | earning resources
prograns is to facilitate and inprove | earning by supporting and
expandi ng classroominstruction. In particular these prograns are
charged with teaching students information-seeking skills for
self-directed studies and life-1long | earning.



Certificate and Degree Requirements

Few Col | eges have taken formal action to include conponents of

i nformation conpetency (library instruction) as a requirenent for the
certificate, degree or diploma. Were requirenents are established,
there is great diversity in the inplenentation approaches which are in
pl ace. Some col | eges have established informati on conpetency as a
graduation requirenent. Qthers list it as a general education option
Area A (Communi cation and Anal ytical Thinking) or Area D (Language and
Rati onal i ty--Comuni cati ons and Anal ytical Thinking). In addition,
several colleges have devel oped articul ati on agreenents for library
courses as transferable el ectives.

Matri cul ati on/ Assessnent Projects

Matricul ati on services as defined in the California Education Code
Section 78212 do not specifically cite informati on conpetency skills as
an area to be assessed. However, the Matricul ation process itself is the
area which holds nost promse in the identification and subsequent

devel opnent of curriculumto address conpetency needs of students.
Subsections (3) (A through (E) require matricul ati on services to

i ncl ude:

"Assessment and counseling upon enrollment, assistance to students
in the identification of aptitudes, interests and educational
objectives for all educational programs, the evaluation of student
study and learning skills, the referral to specialized support
services as needed (including EOPS), and advisement concerning
course selection. ™

An exanpl e of the use of the matriculation process to determ ne

i nformati on conpet ency needs was denonstrated by Cuesta Col |l ege,
(1990-91). Cuesta piloted a process to validate instrunments designed to
assess library proficiency as a requirenment for the Associ ate Degree.
This pilot makes it possible to consider future options for inclusion of
i nformati on based assessnent in all future matricul ati on pl ans.

Extended Opportunity Programs and Services (EOPS)

There is yet another area of the community coll ege instructional
del i very program whi ch can be used to integrate information conpetency
instruction in the curriculum nanmely the Extended Qpportunity Program
and Services regulations. CQurrent statutes in the California Code of
Regulations, [Title 5, Chapter 7. Special Progranms, Subchapter 2.5,
Article 3 (Program Standards) 56234 (c)] establish that EOPS



"Assessments shall, at minimum include: study skills assessment
which determines how well the student is able to take lecture
notes, outline written material, use library services, and use
effective study techniques. "

It is evident therefore that processes, procedures and establi shed
progranms such as Matricul ati on and EOPS can al ready serve as points of
departure for the integration of information conpetence across the
curricul um

Research Projects

Si nce 1992 several grants have been allocated through the Intersegnental
Joint Faculty Project Fund which have been- designed to expand the base
of understanding in relationship to "information conpetency”. Follow ng
is a brief description of these grant efforts and related activities
catal yzed by the grants.

Intersegmental Joint Faculty Projects, 1992-93

In 1992-93 a consortiumof colleges submtted a proposal for funding to
the Intersegnental Joint Faculty Project Fund under the title,
"Information Literacy--Achieving Intersegnental Goal s" . The prinmary
goal s of the proposal were (a) to devel op an under st andi ng anong

post secondary segnments in California that research skills are
fundamental to all college bound and matricul ating students and (b) to
achi eve a coherent statew de programfor the devel opnent of infornmation
conpetency skills for California s students

In the Sunmer of 1993, an Intersegnental Information Literacy Task Force
with K-20 representation was fornmed. A draft concept paper resulted from
this work which advocated the establishnent of a required, college-Ievel
course in bibliographic instruction designed to raise students to a

| evel of information conpetency (Appendi x B). This paper was circul ated
intersegnentally to library professionals and was subsequently nodified
and formally accepted by the Academ c Section of the California Library
Associ ati on on Novenber 14, 1993. The Academ c Section represents al

post secondary |library prograns. The finalized docunent i ncludes
background describing the scope of the problem outlining the perceived
causes and includes a set of recommendati ons addressed to the California
Community Col | ege Board of Governors, the California State University
Board of Trustees and the University of California s Board of Regents.
In particular the recommendati ons urge each of these three Boards to
devel op systemi de policies which would incorporate the foll ow ng
princi pl es:



Recogni tion of Bibliographic Instruction/informtion Literacy
as a prerequisite for student success, retention, transfer
and conpl eti on.

Requi renment of denonstrated proficiency in Bibliographic
Instruction/information Literacy.

Adoption of a statew de framework for Bibliographic
Instruction/information Literacy for K-baccal aureat e;

Est abl i shnment of bl anket articul ati on agreenents and
guaranteed transfer of Bibliographic Instruction/information
Literacy prograns;

Al l ocation of sufficient resources to fulfill this student
requirement.

Recommendation that all faculty work with Bibliographic
Instruction/information Literacy faculty.

Intersegmental Joint Faculty Projects, 1994-95

The Joint Faculty Projects grant for 1994-95, "Basic Library and

I nformati on Conpetencies: A Unified State-Wde Approach,” built on the
efforts of the previous grant and was desi gned as phase two of the
process. Wiile the earlier phase attenpted to increase awareness anong
t he segnents of higher education in California of the need for a
coherent programfor the pronotion of information literacy, this phase
focused on identifying those skills which should be part of a

conpr ehensi ve program of bibliographic instruction in the first two
years of college. The project goals were to:

I dentify those core information literacy skills that
Li braries and Learni ng Resource prograns shoul d of fer
students for acadenic and vocational success.

Establ i sh the connection between the application of
information literacy skills and success in the workpl ace.

Devel op a strategy for presenting a unified
library/information literacy programto all |evels of
st at e- supported hi gher educati on.

The third goal is particularly consistent with the concept paper
prepared by the Intersegnental Information Literacy Task Force, further
speci fying a |ist of consonant objectives which focus on (a) statew de
i npl enentation of bibliographic instruction as a requirenment for the
awardi ng of a certificate or degree; and, (b) devel opment of bl anket
articulation agreenents and guaranteed transfer for bibliographic

i nstruction courses.



Intersegmental Joint Faculty Projects, 1995-96

Based on the body of information accumnul ated since 1992, the

I ntersegnmental Joint Faculty Projects have devel oped funding priorities
for the next cycle of grant allocations. Particular focus for these new
grants will be on the continued devel opment of information conpetency
skills for students through the devel opment of conpatibility standards
and i ntersegnental agreenents. In addition, Chancellor's Ofice staff is
advancing rel ated objectives through other activities, two of which are
descri bed bel ow

Adoption of Resolution from 1994-95 Grant Project -- On April, 4,
1995, at its preconference to the Chancellor's Ofice 4th Annual
Conference, and under the | eadership of the Advisory Conmttee on
Li braries and Learni ng Resources, a Draft Resol ution was devel oped
whi ch incorporated the principles stated in the 1993 concept

paper. Collaborative efforts are under way by the Chancellor's
Ofice, the Advisory Commttee, and the Academ c Senate to
identify the necessary steps |eading to adoption of systenmw de
policies reflecting the intent of the resol ution.

Intersegmental Articulation Bibliographic Instruction Courses -
The Chancellor's O fice, Community Coll eges, Advisory Conmttee,
Li brary and Learni ng Resources and the Academ c Senate are seeking
to secure agreenent anong all three segnents of higher education
to adopt and inplenent a unified program of bibliographic
instruction and to establish blanket articul ati on agreenents and
guaranteed transfer for bibliographic instruction courses. To
support this effort, librarians fromall segments of California's
educati on comunity have continued their work to devel op nodel
information literacy course outlines using Internet as a vehicle
for comuni cation, review and exchange.

California Informati on Conpetency Efforts

It is anply evident that information conpetency in the California
Community Col | ege must be devel oped in consonance with efforts in the
ot her segnments of education, nanely the University of California, the
State University and K12. It is inportant therefore to have a general
understandi ng of the policy directions in each of the other segnents of
education in the state.



University of California

The University of California does not have a fornmal systemwi de policy on
i nformati on conpetency. Each of the nine canpuses and their individual
libraries address information |iteracy/conpetency separately and

i ndependent of each other. Two approaches are presented bel ow

The University of California at San D ego offers a 10 week credit

course on "Informati on and Academi c Libraries.” It is taught under
t he auspices of Interdisciplinary Studies and is not a required
cour se.

In 1993, the University of California at Berkel ey introduced the
Teaching Library. This service is aimed at naking students and
faculty nore "successful" by teaching themhow to use a w de range
of information resources--print, on-line, and networked. The
Teaching Library works with a full range of library users from

i ncom ng undergraduates to graduate students through the use of
sem nars and access to resources avail able on the Internet.

California State University

The Conmmi ssion on Learning Resources and | nstructional Technol ogy
(CLIRT) was charged w th devel opi ng and reconmendi ng policy guidelines
to the Chancellor which facilitate the effective uses of |earning
resources and instructional technol ogy throughout the CSU. |n January of
1993, the Council of Library Drectors, under the CLIRT unbrella,
publ i shed Transforming CSU Libraries for the 21st Century: A Strategic
Plan of the CSU Council of Library Directors. |Information conpetency
needs of students is one of the central reconmendations included in this
docunent .

The plan recommends that the CSU "establish basic conpetency levels in
the use of recorded know edge and i nformation and processes for
assessment of student conpetency."” CLIRT approved the strategic plan for
the CSU libraries and identified informati on conpetency as a high
priority. Accordingly, CLIRT requested the Ofice of Academ c Affairs to
forma work group to:

“recommend basic competency levels on fife use of recorded
knowledge and information and processes for assessment of student
competence "

The CSU work group is currently in the process of seeking funding to

i npl enent pilot projects on information conpetency that will stimulate
t he devel oprment of accepted information conpetency initiatives
systemni de. The pilots being considered will focus on curricul um
revision, faculty devel opnment needs, nethods of assessing information
conpet enci es and systemm de di ssem nation of the results within the CSU.



Kindergarten-Twelfth Grade

In 1986 the California State Departnment of Education issued a report,
"The Crisis in California School Libraries: A Special Study". This
document identified several areas of concern in the status of K-12
libraries and the inpact of their findings on educational quality. The
report concludes that schools do not have the kind of prograns in place
that woul d enable themto prepare students who are skilled in the
information search and retrieval process and in particular in their
ability to use new and energing information retrieval technol ogies.
Speci fic findings concluded that:

The majority of K-12 libraries in the State do not have
professional certificated |librarians;

California spent | ess on books than the national average per
pupil in 1985-86 ($6.24 vs. $4.76) and ranked last in the
nation in spending for magazi nes;

Expendi tures for audio visual and conputer software were 49th
and 45th respectively;

Less than 48% of the schools with professional |ibrarians
of fer a sequential programin library retrieval skills.

Since the issuance of that report several efforts have been underway to
address the problens identified. One notable outconme has been the
publication of a book, Information Literacy: Research as a Thinking
Process in California®s Curriculum, authored by the California Media and
Li brary Educators Association. The book is dedicated to the fornulation
of an information literacy framework for K-12.

National I nformation Conmpetency Efforts

In the md 1 980's, informati on conpetency as a recogni zed i ssue
critical to the quality of education energed nationally. Taking the |ead
in these efforts were the professional associations and the federal
government. Central to the phil osophy of these groups was the

recogni tion that bibliographic instruction and library orientations as
currently constituted, fell short of providing students with all the
information skills needed. Following is a brief description of
foundation reports, and other policy docurments whi ch have hel ped to
shape the national policy context of information conpetency.



A Nation at Risk

This 1983 report prepared by the National Comm ssion on Excellence in
Education reported a 20-year decline of educational achievenent anong
Anerica's youth. The Conm ssion's recommendati on that educational reform
create a "Learning Society" notes that "...at the heart of the Learning
Soci ety are educational opportunities extending far beyond the
traditional institutions of learning... They extend ...into libraries...
and...indeed, into every place where the individual can devel op and
mature, work and live."

Nati onal Cormmi ssion on Libraries - In 1985, this association took the

| ead by stating that a "basic objective of education is for each student
to learn howto identify needed information, |ocate, organize, and
present it in a clear and persuasive manner.

Alliance for Excellence: Librarians Respond to A Nation at Risk

This report was published in 1995, by the U S. Departnent of Education

and called for the nation's school and public libraries to be "assessed
for their ability to respond to the urgent proposals for excellence in

education and lifelong | earning."

"Prologue and Major Recommendations of the Carnegie Foundation®s Report
on Colleges

In this 1986, report the Carnegi e Foundation directly acknow edged the
rel ati onship between libraries and quality undergraduate education. The
openi ng sunmary statenent of the Resources for Learning section states:

"The quality of a college is neasured by the resources for

| earning on the canpuses and the extent to which students becone
i ndependent, self-directed |earners....and yet we found that

t oday, about one out of every four undergraduates spends no tine
inthe library during a nornmal week, and 65% use the library four
hours or |ess each week."

Educating Students to Think: The Role of the School Library Media
Program

Thi s concept paper was produced in 1987 for the National Conm ssion on
Li braries. The authors described the role of the school library nedia
programas needing to 1 ) be involved in hel ping students devel op

thinking skills; 2) take into account current research on how children
and adol escents process information and i deas, and 3) assist with the
devel opnent and an information skills programin all curricular areas.



Information Power

In 1988 the American Association of School Libraries published national
gui delines for school library media progranms. Information Power affirmed
the m ssion of ensuring that students and staff are effective users of
ideas and information and identified specific roles for school

l'ibraries.

What Work Requires of Schools

The U.S. Departnent of Labor Conm ssion on Achieving Necessary Skills
(SCANS) Report: (1 991), outlines the economc shift in contenporary
Anerican society toward i nformation services, suggesting and
recommendi ng skills that all Anericans will need for entry-Ievel

enpl oyment. This report found that good jobs will be filled by people
who can put know edge to work, and identified i nformati on as one of
the five conpetencies central to job performance. The ability to
effectively use information in the context of the SCANS Report

i ncl udes the foll ow ng conpetencies:

acquiring and eval uating i nformation;
organi zi ng and nai ntai ni ng i nformation;
interpreting and conmuni cating i nformation; and
usi ng conputers to process informtion.

National Education Goals - Grant

In 1995, the U S. Departnent of Education awarded a 3-year contract for
approximately $1.3 mllion to assess the role of school and public
Iibraries support of the National Education Goals. The contractor will
conduct the study in cooperation with the Anerican Library Association.
The purpose this study is to find out how school and public libraries
are performng as education providers and how wel |l they are respondi ng
to the country's urgent demands for school inprovenent. It is intended
to informresearchers, policy makers, and practitioners by responding to
si X research questi ons:

To what extent are school and public libraries contributing
to education reformand to what extent can they contribute?

What progranms and services are school and public libraries
providing to neet the needs of preschool and el enmentary and
secondary (k-12) education providers?

How wel | do these services and prograns neet the needs of
preschool and k-12 education providers?



Do school and public libraries have the capacity--human and
i nformation resources, technology, and facilities--to
adequately respond to identified needs and support systemc
ref or n®?

What new t echnol ogi es are pronoting student opportunity to
| earn by inproving services and resources in school and
public libraries?

What can we | earn from successful school and public library

programnms and services designed to support preschool and k-12
education? Can these prograns serve as nodels for the

i mprovenent of all school and public libraries? Wat are the
barriers to effective services and prograns?

Accreditation

In the previous portions of this docunment state and national activities
i mpacting information conpetency have been described. There is yet

anot her arena which nmust be included to round out the discussion and
that is accreditation. Accrediting bodi es have becone increasingly nore
interested in the denonstration of information conpetency on individual
canpuses. Accrediting agencies now include standards specific to

i nformati on conpetency. Quidelines regarding these standards note the
centrality of the library and i nformation conpetency to the teaching and
| earni ng process. Recent policy changes by accrediting agencies are
sumari zed bel ow

The M ddl e States Association on H gher Education incl udes:

"information literacy in its standards, and as one of the
conditions for accreditation.”

The Nort hwest Association of Schools and Col |l eges states that:

"Information services are of paranount inportance to the
information literacy of students, faculty, and staff" and further

i ndicates that the "types, formats and | ocation of these resources
wi Il depend on the nature of the institution and its educati onal

pr ogr ans;

Pol i cies, regul ations and procedures for systematic devel opnent
and managenent of information resources, in all formats, are
docunent ed, updated, and nmade available to the institution's
constituents; and



Provi di ng assistance and instruction to students and faculty in
the effective utilization of information services is an
institutional priority . "

The 1996, draft of the proposed Standards of Accreditation for the
Accrediting Comm ssion for Conmmunity and Juni or Col |l eges (AACIC) require

t hat :

Next

"Information and | earning resources and services are sufficient in
quality, depth, diversity, and currentness to support the
institution's intellectual, and cultural activities and prograns

i n whatever format and wherever they are offered;

The institution provide training so that information and | earning
resources may be used effectively and efficiently;

Learni ng resources and appropriate training in their use are
readi |y accessible to students, faculty, and adm ni strators;

The institution provide professionally qualified staff sufficient
to provide appropriate instruction and support to users of
i nformation and | earni ng resources; and

Faculty, staff, students and adm nistrators are provided with
training in the effective application of technology to student
| earning. "

Steps for the California Comunity Coll eges

The steps to be undertaken by the college systemin order to further
pol i cy discussion and devel opment may include but not be limted to the
fol | ow ng:

Conducting a systemw de revi ew of reconmendati ons for
i nformati on conpetency based on the results of the
I ntersegnmental Joint Faculty Project final report;

Encour agi ng t he devel opnent of intersegnental collaborative
reconmendations in this area;

Est abl i shi ng basel i ne student assessnent data on the status
of information conpetency needs as a benchmark to future
pr ogr ess;

Facilitating the devel opment of a consensus definition or
list of skills which formpart of an informati on conpetency
st andar d;



Devel opi ng pilot information conpetency prograns on severa
col | eges;

Piloting a distance learning effort in the area of
i nformati on conpet ency;

I dentifying research priorities in area of information
conpet ency; and

Provi ding staff devel opment opportunities for library and
| ear ni ng resour ces.

Future Board Action

The conmmttee may consider recommending to the full Board that further
pol i cy devel opnment be pursued in the area of information conpetency. It
woul d al so be inportant to identify the scope of work and the needed
resources to undertake such an effort.

Summary

As we transition fromthe Information Age to the Conmmuni cation Age, the
need to master information skills is critical to the devel opnent of an
educated citizenry. Gven the inportance of information conpetency the
guestion is not, if we should incorporate it into our curriculum but
howto do it. It is critical to the systemthat policy direction be
established in this area particularly if we are to be proactive rather
than reactive to apparent inm nent nmandates which may surface

| egislatively both at the state and federal |evels or through standards
est abl i shed by accrediting conm ssions.
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An

in

te

information literate person is one who:

recogni zes that accurate and conplete information is the basis for
tel ligent decision making

recogni zes the need for information

fornul at es questions based on informati on needs
identifies potential sources of information
devel ops successful search strategies

accesses sources of information including conputer-based and ot her
chnol ogi es

eval uates information

organi zes information for practical application

integrates new information into an exi sting bode of know edge
uses information in critical thinking and problem solving .

Nati onal Forumon Information Literacy: Summary of findings, 1992
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Academ c librarians in the State of California support Bibliographic
Instruction/information Literacy, hereafter referred to as Infornmation
Literacy, as requirenment for the certificate of conpletion, for
graduation and for lifelong learning. W further believe that al
students shoul d denonstrate proficiency within the first two years of
col | ege.

Information Literacy is the effective acquisition of know edge. This
includes the users ability to retrieve and utilize data and information
via traditional or energing technologies. The literature and the
denonstration sites in California reveal that incom ng college students,
even those who have had prior library instruction are not information
literate and thus are unable to use academ c libraries to the degree
that their course work requires

A 1986 report, "The Grisis in California School Libraries: A Special
Study, " indicates several deficiencies in California K-12 libraries and
their inpact on educational quality. It concludes that the State's K-12
schools are not in a position to certify that students are skilled in
the informati on search process or retrieval of information, especially
utilizing new and energing information retrieval technol ogies. Sonme of
the deficiencies cited are that:

The majority of K-12 libraries in the State do not have
professional certificated |librarians;

California spent | ess on books than the national average per
pupil in 1985-86 1$6.24 vs. $4.76) and ranked last in the
nation in spending for magazi nes;

Expendi tures for audio visual and conputer software were 49th
and 45th respectively;

Less than 48% of the schools with professional |ibrarians
of fer a sequential programin library retrieval skills.

It is evident that the majority of students in existing K-12
institutions, whether they drop out or graduate |ack the information
retrieval skills necessary for a successful collegiate, vocationa
experience and or lifelong learning. Aliterature search further reveal s
that i ncom ng coll ege students, even those who have had prior library
instruction, are unable to use academ c libraries. Consequently,

post secondary institutions throughout the country have offered and
continue to offer instruction in information literacy. Sone prograns are
(i ndependent) stand-al ones, others are content specific and nmany are
nmandat ory.

It is essential that the devel opment and transferability of library
research, and or information retrieval skills fromelenentary school to
conmunity col | ege to baccal aureate needs to be identified and
articulated. Furthernore prograns need to be identified to assi st
students in devel opi ng knowl edge and expertise in this discipline.



The participants of the Intersegnmental Information Literacy Conference
and the Task Force recommends that the California Conmunity Col | ege
Board of Governors work with the California State University Board of
Trustees and the University of California' s Board of Regents to devel op
policy that:

DATA:

Recogni zes Instruction/information Literacy as a prerequisite
for student success, retention, transfer and conpletion by
its required inclusion in all instructional, service and
support prograns;

Requi res denonstrated proficiency in Information Literacy for
lifelong |l earning or the awarding of a certificate, degree
and for lifelong |earning.

Adopts a statew de framework for Information Literacy for
Ki ndergarten through baccal aureate |evel s.

Est abl i shes bl anket articul ati on agreenents and guar ant eed
transfer of Information Literacy prograns;

Al | ocates sufficient resources to fulfill this student
requi renment and recommends that the courses be taught under
t he auspices of libraries with Full Tinme Equival ent (FTES)
generated to support the program

Recommends t he devel opnent of partnershi ps between
Information Literacy faculty with other faculty to provide
students with the principles of know edge, infornmation
structure and resources for each of their disciplines.
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